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Social Studies 6 - Early United States History 

 
Course Description: 
 

 

Sixth will continue the study of American history beginning with the Revolutionary era and continuing through 

the Civil War Reconstruction. This course will emphasize the human experience in our multicultural nation. 

Students will explore the lives of people in American history through a variety of instructional approaches. 

 

We will study a number of critical forces that helped shape the development of the United States. The course will 

also help students develop skills essential to research, analyze, and problem solving. Each unit is driven by 

enduring understandings; content mastery is supported by core and supplementary texts. 

 
 

 

Course Sequence: 
Unit 1:  September - December:  Revolution     (50 days) 

Unit 2:  January - February:  New Nation / Active Citizenship  (40 days) 

Unit 3:  March:    Westward Expansion   (20 days) 

Unit 4:  April:    Reform    (25 days) 

Unit 5:  May - June:   Civil War and Reconstruction  (50 days) 

 

 

Pre-requisite: 
Grade 5 Social Studies 
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Unit #1 - Overview  

Content Area: Social Studies 

Unit Title: Revolution 

Grade Level: 6 

Unit Summary:    

This unit studies the strengths and weaknesses of the national government created after the American Revolution. The 

compromises made to help build a more cohesive national government will be explored as well as New Jersey’s role in the 

creation of the federal Constitution. Major historical and modern day constitutional conflicts will also be considered. For 

the first time, Americans selected a president and other national officials. In addition, the first political parties emerged. 

 

Unit #1 - Standards 

Standards (Content and Technology):  

CPI#: Statement: 

NJSLS Standards 

6.1.8.B.1.a Describe migration and settlement patterns of Native American groups, and explain how these patterns 

affected interactions in different regions of the Western Hemisphere. (Proc 1763) 

6.1.8.B.3.a 

 

Assess how conflicts and alliances among European countries and Native American groups impacted the 

expansion of the American colonies. 

6.1.8.B.3.c 

 

Use maps and other geographic tools to evaluate the impact of geography on the execution and outcome 

of the American Revolutionary War. 

6.1.8.B.3.d Explain why New Jersey’s location played an integral role in the American Revolution. 

6.1.8.C.3.a 

 

Explain how taxes and government regulation can affect economic opportunities, and assess the impact 

of these on relations between Britain and its North American colonies. 

6.1.8.D.3.a Explain how the consequences of the Seven Years War, changes in British policies toward American 

colonies, and responses by various groups and individuals in the North American colonies led to the 

American Revolution. 

6.1.8.D.3.d 

 

Analyze how prominent individuals and other nations contributed to the causes, execution, and outcomes 

of the American Revolution. 

  

21st century themes and skills (standard 9.1 or 9.2) – (Financial Literacy) 

9.1.8.A.1  Explain the meaning and purposes of taxes and tax deductions and why fees for various 

benefits (e.g., medical benefits) are taken out of pay. 

9.1.8.A.5  Relate how the demand for certain skills determines an individual’s earning power. 

9.1.8.D.5  Explain the economic principle of supply and demand. 

9.1.8.E.6  Compare the value of goods or services from different sellers when purchasing large quantities and 

small quantities.  

Career Ready Practices (CRP) 

CRP4 Communicate clearly and effectively and with reason. 

CRP5  Consider the environmental, social and economic impacts of decisions. 

CRP6  Demonstrate creativity and innovation. 

CRP8  Utilize critical thinking to make sense of problems and persevere in solving them. 

Educational Technology Standards 

8.1.8.A.2  Create a document (e.g. newsletter, reports, personalized learning plan, business letters or flyers) using 

one or more digital applications to be critiqued by professionals for usability. 

  

Interdisciplinary Connection (Standard) 

RH.6-8.1. Cite specific textual evidence to support analysis of primary and secondary sources.  

RH.6-8.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary of 

the source distinct from prior knowledge or opinions.  

RH.6-8.6. Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, inclusion or 

avoidance of particular facts). 

RH.6-8.7. Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in 

print and digital texts. 
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Amistad Commission and Holocaust Mandates 

The Amistad Commission mandate, which requires that teaching of the African slave trade, slavery in America 

and the vestiges of slavery in the country and the contributions of African-Americans to our society, is met 

through social studies lessons teaching about leaders, including Martin Luther King, Jr. Resource: Amistad: 

www.njamistadcurriculum.net/history/units. References to this mandate are made within the pacing guide and 

lessons in which it is embedded. 

 

The Holocaust Mandate (which indicates that issues of bias, prejudice, and bigotry, including bullying through 

the teaching of the Holocaust and genocide) is often taught during Character Education lessons (social skill 

stories) and is incorporated during Social Studies when leaders (past and present) in our country and community 

are referenced.  References to this mandate are made within the pacing guide and lessons in which it is 

embedded. 
 

Unit Essential Question(s): 

● What were the political and economical causes of the 

Revolution? 

● What is independence? 

● What role did Adams, Jefferson, and Franklin have in 

drafting the Declaration of Independence? 

● Why would delegates want Washington to lead the 

Constitutional Convention? 

● Why do revolutions happen in so many places 

throughout history? 

 

Unit Enduring Understandings: 

● How disputes over political authority & 

economic issues contributed to a movement for 

independence in the colonies. 

● The idea for government being based on 

principles of fairness, equality, and respect for 

diversity. 

● Political, social, and economic values shared by 

British colonists that led to the growth of a 

representative government and a new American 

identity. 

Unit Learning Targets/Objectives: 

Students will… 

● Observe how the new land was inhabited over centuries 

● Analyze the relationship between the British and the British-American colonists 

● Evaluate the causes of the American Revolution 

● Evaluate a novel that dissects the struggles and impacts on colonial life in the lead-up to war and during it 

 

Evidence of Learning 

Formative Assessments:  Conferencing, student-produced work, Nearpod assessments, homework,  

Summative/Benchmark Assessment(s): Quizzes, tests, projects, mock trial 

Alternative Assessments: Modified versions of formative and summative assessments, project-based assessments, oral 

analyses  

Resources/Materials :  Teacher-made materials, My Brother Sam Is Dead novel, John’s Story novel 

 

Modifications: 

● Special Education Student/504 ‐  

- Allow errors 

- Rephrase questions, directions, and explanations 

- Allow extended time to answer questions, and permit 

drawing, as an explanation 

- Accept participation at any level, even one word 

- Consult with Case Managers and follow IEP 

accommodations/modifications 

● English Language Learners  ‐  

- Assign a buddy, same language or English speaking 

- Allow errors in speaking 

 

● At-Risk Students -  

- Provide extended time to complete tasks 

- Consult with Guidance Counselors and follow I&RS 

procedures/action plans 

- Consult with classroom teacher(s) for specific behavior 

interventions 

- Provide rewards as necessary 

● Gifted and Talented Students- –  

- Provide extension activities 

- Build on students’ intrinsic motivations 

- Consult with parents to accommodate students’ interests 

in completing tasks at their level of engagement 

http://www.njamistadcurriculum.net/history/units
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- Rephrase questions, directions, and explanations 

- Allow extended time to answer questions 

- Accept participation at any level, even one word 

 

Suggested Pacing Guide 

Lesson Name/Topic Time frame (day(s) to 

complete) 

Lesson Objective(s) 

Towards Independence 10 days -Assess conflicts and alliances among European 

countries, Native American groups impacted the 

expansion of the American colonies.  

-Evaluate the impact of geography on the execution and 

outcome of the American Revolutionary War.  

-Explain New Jersey’s location role in the American 

Revolution.  

-Explain & Asses taxes, government regulation, 

economic opportunities on relations between Britain and 

its North American colonies.  

-Explain consequences of the Seven Years War, changes 

in British policies toward American colonies, responses 

by various groups/individuals in the North American 

colonies led to the American Revolution.  

Historical Fiction Novel 15 days -Analyze the perspectives of colonists: patriots, loyalists, 

or neutralists. 

-Explain story elements as they relate to the novel 

(characters- protagonist, setting, conflict, resolution, 

theme).  

-Summarize historical events that are mentioned in the 

novel (as a preview to the discussion of war). 

-Determine which portions of the novel are historically 

accurate and which are fictional. 

Declaration of Independence 10 days -Explain why Declaration of Independence was written, 

key principles evolved to become unifying ideas of 

American democracy.  

-Examine the ideals Declaration of Independence. -

Assess the extent to which ideals of the Declaration of 

Independence, women, African Americans, and Native 

Americans (Holocaust and Amistad). 

American Revolution 15 days -Analyze the impact of George Washington as general of 

the American revolutionary forces. 

 -Analyze prominent individuals, other nations 

contributed to the causes, outcomes of the American 

Revolution.  

-Examine the roles and impact, perspectives of various 

socioeconomic groups.  

-Analyze terms of the Treaty of Paris, relationships with 

Native Americans, European powers that had territories 

in North America.  

   

Teacher Notes:  
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Additional Resources:  

Teacher made notes 

Nearpod 

NewsELA 

Readworks 

Reading and Writing Source Book , Robert Pavlik and Richard G. Ramsey  

Simulation Activity on Bunker Hill  

Web Quest on the American Revolution  

Power point notes on American Identity  

Timeliner  

Political cartoon  

Power Point Notes and Transparencies 

www.liberty.org  

Readings & Writing Source Book 
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Unit #2 - Overview  

Content Area: Social Studies 

Unit Title: New Nation / Active Citizenship 

Grade Level: 6 

Unit Summary:    

In this unit students will examine why the United States Constitution is a pack of compromises how the Constitutional 

Convention lead to the ratification of the Constitution. This unit will cover the articles of the Constitution and the roles 

and responsibilities of United States citizens. As part of this unit, students will participate in a variety of learning 

experiences including Video on Demand, blogging, group and individual work, internet activities, lecture/discussion, an 

email assignment and problem based learning. Through this unit, students will understand why the Articles of the 

Confederation were not strong enough to hold the country together. The students will explain how George Washington, 

John Adams, Thomas Jefferson and James Madison met the challenges of establishing a sound economy and a stable, 

democratic government. As part of this unit, students will study their presidencies, philosophies of government, domestic 

and foreign affairs.  

 

Unit #2 - Standards 

Standards (Content and Technology):  

CPI#: Statement: 

NJSLS Standards 

6.1.8.A.3.a 

 

 

Examine the ideals found in the Declaration of Independence, and assess the extent to which they were 

fulfilled for women, African Americans, and Native Americans during this time period. 

6.1.8.A.3.b 

 

 

 

Evaluate the effectiveness of the fundamental principles of the Constitution (i.e., consent of the 

governed, rule of law, federalism, limited government, separation of powers, checks and balances, and 

individual rights) in establishing a federal government that allows for growth and change over time. 

6.1.8.A.3.c 

 

Determine the role that compromise played in the creation and adoption of the Constitution and Bill of 

Rights.  

6.1.8.A.3.d 

 

Compare and contrast the Articles of Confederation and the United States Constitution in terms of the 

decision-making powers of national government. 

6.1.8.A.3.e 

 

Explain how and why constitutional civil liberties were impacted by acts of government (i.e., Alien and 

Sedition Acts) during the Early Republic. 

6.1.8.A.3.f 

 

Explain how political parties were formed and continue to be shaped by differing perspectives regarding 

the role and power of federal government.  

6.1.8.A.3.g 

 

Evaluate the impact of the Constitution and Bill of Rights on current day issues. 

 

6.1.8.B.3.b 

 

 

Determine the extent to which the geography of the United States influenced the debate on representation 

in Congress and federalism by examining the New Jersey and Virginia plans. 

6.1.8.D.3.b 

 

Explain why the Declaration of Independence was written and how its key principles evolved to become 

unifying ideas of American democracy. 

6.1.8.D.3.c 

 

Analyze the impact of George Washington as general of the American revolutionary forces and as the 

first president of the United States. 

6.1.8.D.3.g 

 

Evaluate the extent to which the leadership and decisions of early administrations of the national 

government met the goals established in the Preamble of the Constitution. 

6.3.8.A.1 

 

Deliberate on a public issue affecting an upcoming election, consider opposing arguments, and develop a 

reasoned conclusion.  

6.3.8.D.1 

 

Engage in simulated democratic processes (e.g., legislative hearings, judicial proceedings, elections) to 

understand how conflicting points of view are addressed in a democratic society. 

  

21st century themes and skills (standard 9.1 or 9.2) 

9.2.8.B.3  Evaluate communication, collaboration, and leadership skills that can be developed through school, 

home, work, and extracurricular activities for use in a career. 
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Career Ready Practices (CRP) 

CRP1 Act as a responsible and contributing citizen and employee 

CRP6  Demonstrate creativity and innovation. 

CRP8  Utilize critical thinking to make sense of problems and persevere in solving them. 

Educational Technology Standards 

8.1.8.D.1  Understand and model appropriate online behaviors related to cyber safety, cyber bullying, cyber 

security, and cyber ethics including appropriate use of social media 

Interdisciplinary Connection (Standard) 

WHST.6-8.1. Write arguments focused on discipline-specific content. 

WHST.6-8.4. Produce clear and coherent writing in which the development, organization, voice, and 

style are appropriate to task, purpose, and audience. 

WHST.6-8.7. Conduct short research projects to answer a question (including a self-generated 

question), drawing on several sources and generating additional related, focused questions that allow 

for multiple avenues of exploration. 

WHST.6-8.8. Gather relevant information from multiple print and digital sources, using search terms 

effectively; assess the credibility and accuracy of each source; and quote or paraphrase the data and 

conclusions of others while avoiding plagiarism and following a standard format for citation. 

WHST.6-8.9. Draw evidence from informational texts to support analysis, reflection, and research. 

RH.6-8.1. Cite specific textual evidence to support analysis of primary and secondary sources.  

RH.6-8.3. Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill becomes 

law, how interest rates are raised or lowered). 

RH.6-8.4. Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to 

domains related to history/social studies. 

 

Amistad Commission and Holocaust Mandates 

The Amistad Commission mandate, which requires that teaching of the African slave trade, slavery in America 

and the vestiges of slavery in the country and the contributions of African-Americans to our society, is met 

through social studies lessons teaching about leaders, including Martin Luther King, Jr. Resource: Amistad: 

www.njamistadcurriculum.net/history/units. References to this mandate are made within the pacing guide and 

lessons in which it is embedded. 

 

The Holocaust Mandate (which indicates that issues of bias, prejudice, and bigotry, including bullying through 

the teaching of the Holocaust and genocide) is often taught during Character Education lessons (social skill 

stories) and is incorporated during Social Studies when leaders (past and present) in our country and community 

are referenced.  References to this mandate are made within the pacing guide and lessons in which it is 

embedded. 
 

Unit Essential Question(s): 

● How do the fundamental principles of the United 

States Constitution serve as the foundation of the 

United States government today?   

● Why is representative democracy important?  What is 

the purpose of government?   

● Why were the states afraid of centralized authority 

and a strong national government?   

● What problems do you think that the United States 

would face if we had the Articles of Confederation as 

the government of the United States today?   

● Would you have signed the Declaration of 

Independence? 

● Why is the United States Constitution an everlasting 

government?   

● What is citizenship?  

● What part should you play in a democracy?   

Unit Enduring Understandings: 

●  The fundamental principles of the United States 

Constitution serve as the foundation of the 

United States government today.  

●  The United States government is a representative 

democracy.   

● The purpose of government is to protect people’s 

natural rights.   

● The United States Constitution is an everlasting 

document.  

●  The Bill of Rights protects people’s natural 

rights.   

● The US Constitution has political and 

philosophical origins.   

● New political parties formed in 1793 created the 

first party system in the US.  Citizenship skills 

are needed for individuals to be active, informed 

http://www.njamistadcurriculum.net/history/units
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● How well did the Constitution address the political, 

economic and social issues confronting the new 

nation?   

● What skills do students need to be active, informed 

citizens who value diversity and promote cultural 

understanding?   

● Why is it important to work collaboratively to 

address the challenges that are inherent in living in an 

interconnected world? 

citizens who value diversity and promote 

cultural.   

● Understanding how working collaboratively to 

problems is one way by which individual citizens 

can bring about change. 

Unit Learning Targets/Objectives: 

Students will… 

● Analyze the foundation and ideals needed to form a government free of the hardships that the Americans had just 

freed themselves of 

● Define democracy and what that looks like in an operating republic 

● Synthesize the rights we are granted under the Constitution and Bill of Rights 

● Evaluate the role of the citizens of a democracy and the qualities of good citizenship 

 

Evidence of Learning 

Formative Assessments:  Conferencing, student-produced work, Nearpod assessments, homework,  

Summative/Benchmark Assessment(s): Quizzes, tests, projects 

Alternative Assessments: Modified versions of formative and summative assessments, project-based assessments, oral 

analyses  

Resources/Materials :  Teacher-made material 

 

Modifications: 

● Special Education Student/504 ‐  

- Allow errors 

- Rephrase questions, directions, and explanations 

- Allow extended time to answer questions, and permit 

drawing, as an explanation 

- Accept participation at any level, even one word 

- Consult with Case Managers and follow IEP 

accommodations/modifications 

● English Language Learners  ‐  

- Assign a buddy, same language or English speaking 

- Allow errors in speaking 

- Rephrase questions, directions, and explanations 

- Allow extended time to answer questions 

- Accept participation at any level, even one word 

 

 

● At-Risk Students -  

- Provide extended time to complete tasks 

- Consult with Guidance Counselors and follow I&RS 

procedures/action plans 

- Consult with classroom teacher(s) for specific behavior 

interventions 

- Provide rewards as necessary 

● Gifted and Talented Students- –  

- Provide extension activities 

- Build on students’ intrinsic motivations 

- Consult with parents to accommodate students’ interests 

in completing tasks at their level of engagement 

Suggested Pacing Guide 

Lesson Name/Topic Time frame (day(s) to 

complete) 

Lesson Objective(s) 

Articles of Confederation 10 days -Determine what compromise consists of. 

-Compare and Contrast the Articles of Confederation, 

Constitution, state and federal government.  

Constitution 15 days -Evaluate principles of the Constitution. 

-Determine federalist vs. anti-federalist  

-Identify key events leading to the Constitutional 

Convention and to identify key delegates  

-Describe the delegates’ expectations  

-Analyze the major issues and compromises of the 
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Constitutional Convention  

-Explain the compromises made regarding slavery and 

trade in the Constitution  

Bill of Rights 5 days -Describe how a Bill becomes a Law in the state of New 

Jersey and in the United States  

-Apply the amendments in the Bill of Rights to concrete 

examples  

Active Citizenship 10 days -Deliberate on a public issue affecting an upcoming 

election, consider opposing arguments, and develop a 

reasoned conclusion.  

-Participate in a real or simulated hearing to develop a 

legislative proposal that addresses a public issue, and 

share it with an appropriate legislative body (e.g., school 

board, municipal or county government, state legislature).  

-Engage in simulated democratic processes (e.g., 

legislative hearings, judicial proceedings, elections) to 

understand how conflicting points of view are addressed 

in a democratic society. 

   

Teacher Notes:  

Additional Resources:  

Teacher made notes 

Nearpod 

NewsELA 

Readworks 

A list of primary and secondary documents used by the teacher to prepare for and to be used during instruction   

EX: Weblinks, Ebooks Audio, video (Declaration read by celebrities for example), etc.   
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Unit #3 - Overview  

Content Area: Social Studies 

Unit Title: Westward Expansion 

Grade Level: 6 

Unit Summary:    

This unit will explore motivations for people to move to the West & some of the conflicts that arose between the pioneers 

& various Native American people. All students will acquire the knowledge and skills to think analytically about how past 

and present interactions of people, cultures, and the environment shape the American heritage. 

 

Unit #3 - Standards 

Standards (Content and Technology):  

CPI#: Statement: 

NJSLS Standards 

6.1.8.C.3.b 

 

Summarize the effect of inflation and debt on the American people and the response of state and national 

governments during this time. 

6.1.8.A.4.a 

 

Explain the changes in America’s relationships with other nations by analyzing policies, treaties, tariffs, 

and agreements. 

6.1.8.A.4.b 

 

Analyze how the concept of Manifest Destiny influenced the acquisition of land through annexation, 

diplomacy, and war. 

6.1.8.A.4.c Assess the extent to which voting rights were expanded during the Jacksonian period. 

6.1.8.B.4.a 

 

Assess the impact of the Louisiana Purchase and western exploration on the expansion and economic 

development of the United States. 

6.1.8.B.4.b Map territorial expansion and settlement, as well as the locations of conflicts with and resettlement of 

Native Americans. 

6.1.8.C.4.a 

 

Analyze the debates involving the National Bank, uniform currency, and tariffs, and determine the extent 

to which each of these economic tools met the economic challenges facing the new nation. 

6.1.8.C.4.b 

 

Explain how major technological developments revolutionized land and water transportation, as well as 

the economy, in New Jersey and the nation. 

21st century themes and skills (standard 9.1 or 9.2) 

9.2.8.B.4  Evaluate how traditional and nontraditional careers have evolved regionally, nationally, and globally. 

Career Ready Practices (CRP) 

CRP1 Act as a responsible and contributing citizen and employee 

CRP4  Communicate clearly and effectively and with reason. 

CRP6  Demonstrate creativity and innovation. 

CRP8  Utilize critical thinking to make sense of problems and persevere in solving them. 

Educational Technology Standards 

8.1.8.A.3  Use and/or develop a simulation that provides an environment to solve a real world problem or theory. 

Interdisciplinary Connection (Standard) 

RH.6-8.1. Cite specific textual evidence to support analysis of primary and secondary sources.  

RH.6-8.7. Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in 

print and digital texts. 

RH.6-8.8. Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLSA.W1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and 

relevant and sufficient evidence. 

NJSLSA.W4. Produce clear and coherent writing in which the development, organization, and style are appropriate to 

task, purpose, and audience.  

NJSLSA.W5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 

approach. 

NJSLSA.W7. Conduct short as well as more sustained research projects, utilizing an inquiry-based research process, 

based on focused questions, demonstrating understanding of the subject under investigation.  

NJSLSA.W10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time 

frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 
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Amistad Commission and Holocaust Mandates 

The Amistad Commission mandate, which requires that teaching of the African slave trade, slavery in America 

and the vestiges of slavery in the country and the contributions of African-Americans to our society, is met 

through social studies lessons teaching about leaders, including Martin Luther King, Jr. Resource: Amistad: 

www.njamistadcurriculum.net/history/units. References to this mandate are made within the pacing guide and 

lessons in which it is embedded. 

 

The Holocaust Mandate (which indicates that issues of bias, prejudice, and bigotry, including bullying through 

the teaching of the Holocaust and genocide) is often taught during Character Education lessons (social skill 

stories) and is incorporated during Social Studies when leaders (past and present) in our country and community 

are referenced.  References to this mandate are made within the pacing guide and lessons in which it is 

embedded. 
 

Unit Essential Question(s): 

● How did people feel about settlers moving west? 

● Why did people move west? 

● Who was Frederick Douglass and what was his/other 

abolitionists’ impact on America? (amistad) 

● What major changes were occurring in the country 

during this time period? 

● In what ways was life different for people living in 

the North as opposed to the South? 

● What happened to the Donner Party? 

 

 

Unit Enduring Understandings: 

●  What motivated people to leave their homes & 

move to the Old Northwest, across the 

Mississippi River, to the Texas Territory, 

Oregon, California, and Utah. 

● Results of the Louisiana Purchase. 

● Goals of the Lewis & Clark Expedition. 

● How the migration of settlers affect the lives of 

Native Americans. (Holocaust) 

● How the Gold Rush changed California. 

● Methods used by the US to expand its territory 

before the Civil War & what conflicts resulted 

from the clashes between Native peoples and new 

settlers. (Holocaust) 

Unit Learning Targets/Objectives: 

Students will… 

● Analyze how the rest of the land gained by the US in the 1800’s came to be  

● Analyze relevant primary resources  

● Use a DBQ as an introduction to some of the key interpretive issues regarding Andrew Jackson  

● Complete classroom activities & simulations to emphasize historical perspectives 

 

Evidence of Learning 

Formative Assessments:  Conferencing, student-produced work, Nearpod assessments, homework,  

Summative/Benchmark Assessment(s): Quizzes, tests, projects, research simulation, primary sources analysis 

Alternative Assessments: Modified versions of formative and summative assessments, project-based assessments, oral 

analyses  

Resources/Materials :  Teacher-made material 

 

Modifications: 

● Special Education Student/504 ‐  

- Allow errors 

- Rephrase questions, directions, and explanations 

- Allow extended time to answer questions, and permit 

drawing, as an explanation 

- Accept participation at any level, even one word 

- Consult with Case Managers and follow IEP 

accommodations/modifications 

● English Language Learners  ‐  

- Assign a buddy, same language or English speaking 

- Allow errors in speaking 

 

● At-Risk Students -  

- Provide extended time to complete tasks 

- Consult with Guidance Counselors and follow I&RS 

procedures/action plans 

- Consult with classroom teacher(s) for specific behavior 

interventions 

- Provide rewards as necessary 

● Gifted and Talented Students- –  

- Provide extension activities 

- Build on students’ intrinsic motivations 

http://www.njamistadcurriculum.net/history/units
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- Rephrase questions, directions, and explanations 

- Allow extended time to answer questions 

- Accept participation at any level, even one word 

 

- Consult with parents to accommodate students’ interests 

in completing tasks at their level of engagement 

Suggested Pacing Guide 

Lesson Name/Topic Time frame (day(s) to 

complete) 

Lesson Objective(s) 

Manifest Destiny 5 days -Explain changes in America’s relationships with other 

nations.  

-Analyze policies, treaties, tariffs, agreements, Manifest 

Destiny, annexation, diplomacy and war.  

-Assess Louisiana Purchase, western exploration, 

expansion, economic development and voting rights 

during Jacksonian period.  

-Map the territorial expansion and settlement, locations of 

conflicts, removal of Native Americans (Holocaust).  

Growing Nation  5 days -Describe the hardships of the Trail of Tears (genocide) 

-Understand the difficulty of moving west and the 

reasons people moved west 

-Explain the conflict between the whites and Native 

Americans in the Southeast (Holocaust) 

Life in the West/Trails 5 days -Explain ethnic and cultural conflicts with Natives 

(Holocaust). 

-Explain technological developments revolutionized land, 

water transportation, in New Jersey and United States. 

Donner Party CSI 5 days -Investigate the story of the Donners. 

-Read primary sources to analyze what happened to the 

wagon train (journals, news advertisements, news 

articles, court transcripts). 

-Determine and write an analysis of who they believe was 

responsible for the demise of the Donner Party. 

   

Teacher Notes:  

Additional Resources:  

Teacher made notes 

Nearpod 

NewsELA 

Readworks 

Political cartoon  

Primary source: A Petition by Cherokee Women  

Internet Web Quest  

Quote from John Marshall project analysis 
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Unit #4 - Overview  

Content Area: Social Studies 

Unit Title: Reform  

Grade Level: 6 

Unit Summary:  

This unit will explore the lives of the planters, the slaves, and the people of the “other South” (poor white farmers). We 

will also explore the other ways in which slaves dealt with the hardships of their lives & how they maintained their 

cultural and religious traditions. This unit will also explore the vast changes in the northern US between 1820 & 1860. We 

will look at new technologies in manufacturing and transportation, social changes, and the contributions of women 

workers to the industrial development of the country. New Jersey’s development in this period will also be explored.    

 

Unit #4 - Standards 

Standards (Content and Technology):  

CPI#: Statement: 

NJSLS Standards 

6.1.8.D.3.e 

 

 

Examine the roles and perspectives of various socioeconomic groups (e.g., rural farmers, urban 

craftsmen, northern merchants, and southern planters), African Americans, Native Americans, and 

women during the American Revolution, and determine how these groups were impacted by the war.  

6.1.8.D.3.f 

 

Analyze from multiple perspectives how the terms of the Treaty of Paris affected United States relations 

with Native Americans and with European powers that had territories in North America.  

6.1.8.C.4.c 

 

Analyze how technological innovations affected the status and social class of different groups of people, 

and explain the outcomes that resulted. 

6.1.8.D.4.a 

 

Analyze the push-pull factors that led to increases in immigration, and explain why ethnic and cultural 

conflicts resulted.  

6.1.8.D.4.b 

 

Describe efforts to reform education, women’s rights, slavery, and other issues during the Antebellum 

period. 

21st century themes and skills (standard 9.1 or 9.2) (Financial Literacy) 

9.1.8.A.4  Relate earning power to quality of life across cultures.  

9.2.8.B.4  Evaluate how traditional and nontraditional careers have evolved regionally, nationally, and globally. 

Career Ready Practices (CRP) 

CRP1 Act as a responsible and contributing citizen and employee 

CRP2  Apply appropriate academic and technical skills. 

CRP4  Communicate clearly and effectively and with reason. 

CRP6  Demonstrate creativity and innovation. 

CRP8  Utilize critical thinking to make sense of problems and persevere in solving them. 

Educational Technology Standards 

8.1.8.A.3  Use and/or develop a simulation that provides an environment to solve a real world problem or theory. 

Interdisciplinary Connection (Standard) 

WHST.6-8.1. Write arguments focused on discipline-specific content. 

WHST.6-8.4. Produce clear and coherent writing in which the development, organization, voice, and 

style are appropriate to task, purpose, and audience. 

WHST.6-8.7. Conduct short research projects to answer a question (including a self-generated 

question), drawing on several sources and generating additional related, focused questions that allow 

for multiple avenues of exploration. 

WHST.6-8.8. Gather relevant information from multiple print and digital sources, using search terms 

effectively; assess the credibility and accuracy of each source; and quote or paraphrase the data and 

conclusions of others while avoiding plagiarism and following a standard format for citation. 

WHST.6-8.9. Draw evidence from informational texts to support analysis, reflection, and research. 

RH.6-8.1. Cite specific textual evidence to support analysis of primary and secondary sources.  

RH.6-8.8. Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLSA.W1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and 

relevant and sufficient evidence. 

NJSLSA.W4. Produce clear and coherent writing in which the development, organization, and style are appropriate to 

task, purpose, and audience.  



Midland Park Public Schools 
 

NJSLSA.W5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 

approach. 

NJSLSA.W7. Conduct short as well as more sustained research projects, utilizing an inquiry-based research process, 

based on focused questions, demonstrating understanding of the subject under investigation.  

NJSLSA.W10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time 

frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 

 

Amistad Commission and Holocaust Mandates 

The Amistad Commission mandate, which requires that teaching of the African slave trade, slavery in America 

and the vestiges of slavery in the country and the contributions of African-Americans to our society, is met 

through social studies lessons teaching about leaders, including Martin Luther King, Jr. Resource: Amistad: 

www.njamistadcurriculum.net/history/units. References to this mandate are made within the pacing guide and 

lessons in which it is embedded. 

 

The Holocaust Mandate (which indicates that issues of bias, prejudice, and bigotry, including bullying through 

the teaching of the Holocaust and genocide) is often taught during Character Education lessons (social skill 

stories) and is incorporated during Social Studies when leaders (past and present) in our country and community 

are referenced.  References to this mandate are made within the pacing guide and lessons in which it is 

embedded. 
 

Unit Essential Question(s): 

● What was Andrew Jackson’s impact on America? 

● How did the people of the North and the South 

respond to the news of a Civil War? 

● What was life like for African Americans during the 

mid-century? 

● How did the people of the North and the South 

respond to the news of a Civil War? 

● How did the abolitionists and women reformers of 

the mid-1800s inspired freedom for slaves and more 

rights for women?   

● How did disagreements between the North and 

South, especially over the issue of slavery, led to 

political conflict. 

 

Unit Enduring Understandings: 

● Andrew Jackson’s impact on America. 

● How did the people of the North and the South 

respond to the news of a Civil War? 

● The abolitionists and women reformers of the 

mid-1800s inspired freedom for slaves and more 

rights for women (amistad). 

● Disagreements between the North and South, 

especially over the issue of slavery, led to 

political conflict. 

 

Unit Learning Targets/Objectives: 

Students will… 

● Evaluate Jackson’s presidency and the role he played in change throughout the nation 

● Understand the impact of heroic African Americans and other abolitionists whose bold actions and beliefs led to 

change in our country.  

● Differentiate the significant differences in lifestyles between those living in different geographic regions on the US 

 

Evidence of Learning 

Formative Assessments:  Conferencing, student-produced work, Nearpod assessments, homework,  

Summative/Benchmark Assessment(s): Quizzes, tests, projects, mock trial 

Alternative Assessments: Modified versions of formative and summative assessments, project-based assessments, oral 

analyses  

Resources/Materials :  Teacher-made materials 

 

Modifications: 

● Special Education Student/504 ‐  

- Allow errors 

- Rephrase questions, directions, and explanations 

 

● At-Risk Students -  

- Provide extended time to complete tasks 

- Consult with Guidance Counselors and follow I&RS 

procedures/action plans 

http://www.njamistadcurriculum.net/history/units


Midland Park Public Schools 
 

- Allow extended time to answer questions, and permit 

drawing, as an explanation 

- Accept participation at any level, even one word 

- Consult with Case Managers and follow IEP 

accommodations/modifications 

 

● English Language Learners  ‐  

- Assign a buddy, same language or English speaking 

- Allow errors in speaking 

- Rephrase questions, directions, and explanations 

- Allow extended time to answer questions 

- Accept participation at any level, even one word 

 

- Consult with classroom teacher(s) for specific behavior 

interventions 

- Provide rewards as necessary 

 

● Gifted and Talented Students- –  

- Provide extension activities 

- Build on students’ intrinsic motivations 

- Consult with parents to accommodate students’ interests 

in completing tasks at their level of engagement 

Suggested Pacing Guide 

Lesson Name/Topic Time frame (day(s) to 

complete) 

Lesson Objective(s) 

Andrew Jackson 10 days -Assess the Jacksonian Era, the economic development 

and voting rights during Jacksonian period.  

Reform Movements 10 days -Determine economic tools met the economic challenges 

facing the new nation.  

-Analyze push-pull factors, immigration.  

-Explain ethnic and cultural conflicts.  

-Explore reforms on education, women’s rights, slavery  

Dividing Nation 5 days -Explain growing resistance to slavery, New Jersey’s role 

in the Underground railroad. 

-Describe the development of the abolitionist and women 

rights movements  

-Describe the Dred Scott case and the impact of the case 

on slavery -identify slave rebellions 

   

Teacher Notes:  

Additional Resources:  

Teacher made notes 

Nearpod 

NewsELA 

Readworks 

Primary Sources related to topics 
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Unit #5 - Overview  

Content Area: Social Studies 

Unit Title: Civil War and Reconstruction 

Grade Level: 6 

Unit Summary:    

This unit will explore the causes of the Civil War, the effects of the war on the country, and how Reconstruction 

established the principle of racial equality. The legacy & unresolved challenges that endured after Reconstruction will also 

be examined. 

 

Unit #5 - Standards 

Standards (Content and Technology):  

CPI#: Statement: 

NJSLS Standards 

6.1.8.C.3.c 

 

Evaluate the impact of the cotton gin and other innovations on the institution of slavery and on the 

economic and political development of the country. 

6.1.8.D.4.c  Explain the growing resistance to slavery and New Jersey’s role in the Underground Railroad. 

6.1.8.A.5.a 

 

Explain how and why the Emancipation Proclamation and the Gettysburg Address continue to impact 

American life. 

6.1.8.A.5.b 

 

Compare and contrast the approaches of Congress and Presidents Lincoln and Johnson toward the 

reconstruction of the South. 

6.1.8.B.5.a 

 

Assess the role of various factors (i.e., geography, natural resources, demographics, transportation, 

leadership, and technology) that affected the course and outcome of the Civil War. 

6.1.8.C.5.a Assess the human and material costs of the Civil War in the North and South. 

6.1.8.C.5.b Analyze the economic impact of Reconstruction on the South from different perspectives. 

6.1.8.D.5.a Prioritize the causes and events that led to the Civil War from different perspectives. 

6.1.8.D.5.b 

 

Analyze critical events and battles of the Civil War and determine how they contributed to the final 

outcome of the war. 

6.1.8.D.5.c Examine the roles of women, African Americans, and Native Americans in the Civil War. 

6.1.8.D.5.d 

 

Analyze the effectiveness of the 13th, 14th, and 15th Amendments to the United States Constitution from 

multiple perspectives. 

21st century themes and skills (standard 9.1 or 9.2) (Financial Literacy) 

9.1.8.F.1  Explain how the economic system of production and consumption may be a means to achieve 

significant societal goals. 

Career Ready Practices (CRP) 

CRP6  Demonstrate creativity and innovation. 

CRP8  Utilize critical thinking to make sense of problems and persevere in solving them. 

Educational Technology Standards 

8.1.8.A.3  Use and/or develop a simulation that provides an environment to solve a real world problem or theory. 

Interdisciplinary Connection (Standard) 

RH.6-8.1. Cite specific textual evidence to support analysis of primary and secondary sources.  

RH.6-8.7. Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in 

print and digital texts. 

NJSLSA.W3. Write narratives to develop real or imagined experiences or events using effective technique, well-chosen 

details, and well-structured event sequences. 

NJSLSA.W4. Produce clear and coherent writing in which the development, organization, and style are appropriate to 

task, purpose, and audience.  

NJSLSA.W5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 

approach. 

NJSLSA.W7. Conduct short as well as more sustained research projects, utilizing an inquiry-based research process, 

based on focused questions, demonstrating understanding of the subject under investigation.  

Amistad Commission and Holocaust Mandates 

The Amistad Commission mandate, which requires that teaching of the African slave trade, slavery in America 

and the vestiges of slavery in the country and the contributions of African-Americans to our society, is met 
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through social studies lessons teaching about leaders, including Martin Luther King, Jr. Resource: Amistad: 

www.njamistadcurriculum.net/history/units. References to this mandate are made within the pacing guide and 

lessons in which it is embedded. 

 

The Holocaust Mandate (which indicates that issues of bias, prejudice, and bigotry, including bullying through 

the teaching of the Holocaust and genocide) is often taught during Character Education lessons (social skill 

stories) and is incorporated during Social Studies when leaders (past and present) in our country and community 

are referenced.  References to this mandate are made within the pacing guide and lessons in which it is 

embedded. 
 

Unit Essential Question(s): 

● How did complex regional differences involving 

political, economic, and social issues result in the 

Civil War?   

● How did Civil War and Reconstruction have a lasting 

impact on the development of the United States?   

● How was the nation’s identity in part forged by the 

Civil War?   

● How did the hardships endured during the Civil War 

lead to long lasting bitterness on both sides?   

● How was Reconstruction an important step in the 

African American struggle for Civil Rights?   

● How did reforms during Reconstruction make it 

possible for later Civil Rights gains? 

Unit Enduring Understandings: 

●  The Civil War resulted from complex regional 

differences involving political, economic, and 

social issues, as well as different views on 

slavery.   

● The Civil War and Reconstruction had a lasting 

impact on the development of the United States.   

● The nation’s identity in part was forged by the 

hardships experienced during the Civil War and 

led to long lasting bitterness on both sides. 

● Reforms during Reconstruction make it possible 

for later civil rights gains. 

Unit Learning Targets/Objectives: 

Students will… 

● Determine events and factors that led to war 

● Comprehend significant battles in the war  

● Synthesize Lincoln’s role in the war 

● Conduct a CSI determining what happened to Lincoln 

● Evaluate the similarities between historical events: the American Revolution being a British Civil War, and the 

American Civil War  

Evidence of Learning 

Formative Assessments:  Conferencing, student-produced work, Nearpod assessments, homework,  

Summative/Benchmark Assessment(s): Quizzes, tests, projects 

Alternative Assessments: Modified versions of formative and summative assessments, project-based assessments, oral 

analyses  

Resources/Materials :  Teacher-made materials 

 

Modifications: 

● Special Education Student/504 ‐  

- Allow errors 

- Rephrase questions, directions, and explanations 

- Allow extended time to answer questions, and permit 

drawing, as an explanation 

- Accept participation at any level, even one word 

- Consult with Case Managers and follow IEP 

accommodations/modifications 

● English Language Learners  ‐  

- Assign a buddy, same language or English speaking 

- Allow errors in speaking 

- Rephrase questions, directions, and explanations 

- Allow extended time to answer questions 

 

● At-Risk Students -  

- Provide extended time to complete tasks 

- Consult with Guidance Counselors and follow I&RS 

procedures/action plans 

- Consult with classroom teacher(s) for specific behavior 

interventions 

- Provide rewards as necessary 

● Gifted and Talented Students- –  

- Provide extension activities 

- Build on students’ intrinsic motivations 

- Consult with parents to accommodate students’ interests 

in completing tasks at their level of engagement 

 

http://www.njamistadcurriculum.net/history/units
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- Accept participation at any level, even one word 

Suggested Pacing Guide 

Lesson Name/Topic Time frame (day(s) to 

complete) 

Lesson Objective(s) 

Causes of Civil War 15 days -Prioritize causes/events that led to the Civil War. 

-Determine causes/events led to outcome of the war from 

multiple perspectives.  

The Civil War 20 days -Explain Emancipation Proclamation, Gettysburg 

Address 

-Compare/Contrast (Congress, Presidents Lincoln and 

Johnson) reconstruction. 

-Determine (geography, natural resources, demographics, 

transportation, technology) progress, outcome of the Civil 

War.  

-Assess human, material costs of the Civil War in the 

North and South.  

-Analyze critical events, battles of the Civil War, 

economic impact of Reconstruction from different 

perspectives.  

Reconstruction 15 days -Lincoln death CSI 

-Analyze the effectiveness 13th, 14th, 15th Amendments.  

Teacher Notes:  

Additional Resources:  

Debate  

Maps http://www.archives.gov/education/lessons/worksheets/  

Primary sources: Emancipation Proclamation, Gettysburg Address  

Amendments 13th, 14th 15th 

Teacher made notes 

Nearpod 

NewsELA 

Readworks 

Primary Sources related to topics 

 

 


